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This project will consist of four parts. The first will be an introduction, where the
hypothesis is stated and Bronfenbrenner's theory is explained in detail. The second
section will consist of the voices of the experts; those who work in the fields of child
development and educational psychology. I will be focusing on students aged 11 to
fifteen, and so will be focusing on work done with studentslchildren this age. The third
section will feature the voices of boys. Boys have a lot to say about their development
and their lives, but the pressures placed upon them by society often silence their voices.
However, many researchers, psychiatrists and psychologists have worked with boys to
help them open up and speak freely. For many, a safe place and an open-minded adult
allow the pent-up feelings and emotions release. These professionals have compiled
many accounts of what adolescent boys have to say. Finally, in the conclusion, I will
draw together the voices of the experts and the boys to come to solutions educators can
use to better the lives of their students.
The final product will be a literary review, drawing from both primary and
secondary sources. The goal is to offer solutions to male aggression and violence in the
school. The study is qualitative; while it is important to know statistics about male
violence and/or behavior, the actual experiences of students, the findings of experts, and
the voices of boys are much more important pieces to consider. There is no numerical
data or even previous research to support the hypothesis that allowing boys to express
their emotions and expose vulnerabilities will decrease the amount of aggression and
violence we see in schools. But when you listen to the boys involved, and hear how
much they want to be understood and how much they want to share, it is clear that
something must be done to stop these boys from closing up and distancing themselves.
I will be using both primary and secondary sources in this project. There is much
background knowledge to cover, such as Bronfenbrenner's theory of development.
However, once the foundation has been laid, I will move onto primary sources. The
voices of the experts and the boys are primary sources I will use to create an
understanding of how important it is to consider all the different components contained
within Bronfrenbenner's theory. As I have said before, too often society places the blame
quickly, trying to find an easy solution. These primary sources will reveal the complexity
behind the violent and/or aggressive behavior of our early adolescent boys.
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Samantha Lynn Flippin
"Boys' Aggression and Violence: A Lack of Emotional Awareness"
As boys enter into the beginning years of adolescence, they begin a journey into a
completely different world. The onset of puberty results in physical and cognitive
changes that are often unexpected and challenging. As the biological changes begin,
adolescents transition into middle school, with more expectations and responsibilities
from the adults in their lives. Unfortunately for boys, there are no outlets for all the
frustration, fear, embarrassment, anger, or other intense emotions caused by these
transitions.
The purpose of this essay is to suggest a new way to examine the aggression and
violence of boys. I propose that boys in early adolescence are not simply "being boys,"
but in fact do not know of another way to express themselves safely in today's society. I
am studying to be a middle school teacher, so I have focused on boys aged 10 to 14 years
old.
The essay is a literature review, pulling from the recent literature on emotional
awareness and boys .. Literature used includes works by authors James Garabarino, Ph.D.;
William S. Pollack, Ph.D.; Dan Kindlon, Ph.D. and Michael Thompson, Ph.D.; and
Cynthia Mee. The majority ofthe research used focuses on boys in the United States.
Various secondary sources are cited as well.
By using the findings of this recent research, those involved in the lives of boys
can help boys explore their true selves. Many of the authors mentioned outline ways of
allowing boys to express themselves in safe and healthy ways, instead of using
aggression or violence to cover up their needs. The final implications of this research can
be used in homes and classrooms.
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************************************************************************
"It is better to be violent, if there is violence in our hearts, than to put on the
cloak of nonviolence to cover impotence."
-Mahatma Gandhi

************************************************************************
William S. Pollack, Ph. D., worked diligently to create caring and compassionate
situations so that the real voices of boys could be revealed-with

all the anger, sadness,

guilt, pain, or embarrassment that may be contained within the revelations.
that he uncovered hidden behind a need to be masculine-to

The feelings

be strong, stoic, little men-

expose the real lives of boys. His book, Real Boys' Voices, was released in 2000. Inside,
real boys revealed that living up to the expectations of society could be fatal.
Scotty, a thirteen-year-old boy from a small town in northern New England,
confided "boys are supposed to shut up and take it, to keep it all in. It's harder for them
to release or vent without feeling girly. And that can drive them to shoot themselves"
(Pollack, 2000, p. ix). Cedric, a fourteen-year-old from a city in the Northeast, revealed
"People look at [boys] as tough and rough. They don't want us to cry, they don't want us
to be sad, they expect us to take things as they are. Boys worry, 'If! say this, people
might look at me like I'm a punk, or I'm soft'" (p. 97). Andy, a fourteen-year-old from a
suburb in New England, divulged "lots of people think that some boys are very
insensitive, and that they act stupid and cocky. But the truth is that all boys have
feelings. They just don't like to show it because they want to keep their manly little thing
going on" (p. 349).
As boys enter into the beginning years of adolescence (ages 10 to 14), they begin
a journey into a completely different world. The onset of puberty results in physical and
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cognitive changes that are often unexpected and challenging.

The average beginning of

growth spurts for males is around age 11, compared with age 9 for females. Boys' peak
rate of pubescent changes occurs around age 13.5, compared with age 11.5 for females.
As these biological changes begin, adolescents transition into middle school, with more
expectations and responsibilities from the adults in their lives. During these two intense
transitions, "10-14 year olds are exposed daily to thousands of adults messages. They
live and interact in the adult world of media, war, divorce, gangs, work, HIV virus, drugs,
alcohol, and violence" (Mee, 1997, p. 1). Unfortunately for our male adolescents, their
reactions to this stressful and perhaps even overwhelming time are limited.
So what happens when there are no emotional outlets, no way to expose
vulnerabilities, cry on someone's shoulders, or speak about the feelings of
disappointment or rejection? As Pollack (2000) states, the traditional notion of boyhood
forces boys to be unaffected by the pain and difficulties that surround them.

As Pollack

once said during an interview on the Oprah show, this can cause boys to cry bullets
instead of crying tears. "There is no reason we should wait until a boy feels hopeless,
suicidal, or homicidal to address his inner experience" (Pollack, 2000, p. xxii).

************************************************************************
"He who knows others is wise.
He who knows himself is enlightened."
-Leo Tzu, Tao Te Ching

************************************************************************
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Statement of the Problem
I propose that boys in early adolescence are aggressive and/or violent because of a
lack of ability to express their emotions. Boys lack the knowledge and the opportunity to
understand all that they are feeling, understand what others are feeling, or to
communicate with others about their emotions. Unlike females, who are encouraged to
be emotional, to speak about their feelings, and to react to situations in natural ways, boys
are expected to be unaffected by what is going on around them. Boys are forced to
repress and ignore the emotions they are feeling throughout their new experiences in
early adolescence.

Boys are not allowed to react to the situations naturally. The more

emotion that is repressed or ignored, the more these emotions affect the boys. When
there is too much to keep in, these boys explode-too

often in rage and anger. Boys only

know how to react in physical ways, with aggression and violence.
There is an enormous amount of literature on the emotional health of females,
with research on self-esteem and self-concept, rape, abuse, and achievement rapidly
increasing. Unfortunately, the amount of work done with males is lacking in number.
However, with the recent boom in school violence, society has been forced to pay more
attention to the lives of males. More literature has appeared outlining what needs to be
done to help those boys who are in trouble. Disappointingly, most of this research
focuses on aspects of boys' lives that can be 'fixed,' such as a fascination with guns, poor
role models, or an obsession with violent video games. Literature written on male
aggression and violence is usually written to quickly solve a problem. It is not written to
identify a deeper issue.
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E.J. Dionne Jr, a syndicated columnist, wrote the article "America, the violent"
for the Washington Post on September 21, 1999. Dionne asserted "that the combination
of permissive gun laws and a violent-prone culture are what ultimately led to the
shootings in Fort Worth, Texas, Littleton, Colorado, Atlanta, Arkansas, and Los Angeles"
(Egendorf, 2001, p. 87). There is a link between the "culture of weaponry" and the
culture of movie and television violence (p. 88). These are just "two of the different
forms of glorification of the very aggression we claim to despise" (p. 88). America is far
more violent than other developed countries because of the "frontier spirit we revere as
part of our history and the culture that may have adysfunctional

side when it comes to

shaping our current lives in cities and suburbs" (p. 89). But will stricter gun laws actually
solve the problem? Boys are using more than just guns to kill each other-bombs,

cars,

knives, or even their fists.
'I don't know of a law-a

government law-that

will put

love in people's hearts,' Gov. George W. Bush of Texas
(now President) said in response to the Fort Worth
slaughter. Of course, that's right-and

utterly irrelevant.

You don't have to love someone not to shoot someone. We
don't ask politicians to make us love each other. We ask
them to criticize attitudes and ideas that lead to more killing
and to pass reasonable laws that will make killing more
unlikely. (Egendorf, 2001, p. 90)
Just two months after the Columbine shooting, Colorado governor Bill Owens
addressed the audience at a summit on the prevention of youth violence and school safety
in Denver, Colorado. Owens saw three main reasons for the increase in youth violence in
America: violent movies, lack of father figures in the lives of the young, and schools that

Flippin

5

allow unruly children to disrupt the learning process. He stated that 2 million children
under the age of 18 are arrested each year, and 32% of those are under 15. "Public
schools across the country reported for the 1996-97 school year alone 4,000 cases of rape
or other sexual battery and 11,000 incidents of physical attacks or fights where weapons
were used" (Egendorf, 2001, p. 28). In the two years before his speech, more than 6,000
young people were caught in school with guns, but only 13 were prosecuted.

Owens

acknowledges the lack of ability laws have to curb violence as well:
The killers at Columbine broke dozens of laws against
murder, assault, possession of guns, destruction of
property. One more law--or a hundred new lawswouldn't have stopped them. But iflaws are not the
answer, then where do we start? Do we blame it on
parental indifference, violent movies, the Internet,
dysfunctional schools, or some other cause? (Egendorf,
2001, p. 31)
Michael Males, a sociologist and the author of Framing Youth: Ten Myths about
the New Generation, stated in his article "Scapegoating Kids: The Myths about Youth
Violence" that the current views of youth violence and the current theories on prevention
fall short. "History shows that violence is not inherent in age or race" (Egendorf, 2001,
p. 34). Males states that the problem is tied to the stresses of economic adversity, which
is why there is more violence in the inner cities and among minorities. Punishing the
offenders does not get to the real root ofthe problem. The United States has been one of
the few developed countries to execute juveniles, and has executed 300 juveniles in its
history. One hundred and twenty-five ofthose juveniles were 16 or younger. "Since
1979, Amnesty International reports that 14 youths have been executed worldwide-9
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the U.S., the others in Pakistan, Rwanda, Bangladesh, and Barbados. These latter nations
have since outlawed juvenile executions, but U.S. politicians vie to string up eighthgraders considered too young to smoke their last cigarettes" (Egendorf, 2001, p. 33). If
the newest wave of crime prevention, which aims at punishing youths even more harshly
for their crimes, is working, why are there still problems?
While society may want to place the blame on Hollywood, legal or social services
that fail adolescents, economic stresses, or other outside influences, in reality there is
much more to consider. There are no easy answers, no one place to look for quick
solutions. But because of the lack of ambition to search farther for a source of aggression
and/or violence, there is not a complete understanding of the aggression and violence of
boys. Within the last few years, more literature has appeared that tries to paint a more
detailed picture of the real root of the problems plaguing our males.

Unfortunately, there

are still only a small amount of resources that can be used to support a theory basing the
problem on emotional needs
William S. Pollack, Ph. D., a clinical psychologist, is the author of Real Boys'
Voices, a collection of honest and open testimonials made by adolescent boys. The book
not only contains statements boys have shared with Pollack and his team, but also
outlines ways of working with boys to open up lines of communication.

James

Garbarino, Ph. D., is the co-director of the Family Life Development Center and
professor of Human Development at Cornell University and is the author of Lost Boys:
Why Our Sons Turn Violent and How We Can Save Them. In the book, Garbarino
suggests why boys are becoming more aggressive and violent, and he offers techniques
on how to assist troubled boys before significant problems arise. Dan Kindlon, Ph. D.,

Flippin

7

and Michael Thompson, Ph. D., have authored Raising Cain: Protecting the Emotional
Lives of Boys. The two, hailed as the country's leading child psychologists, wrote the
book based on the work they have done with boys; their experiences range from working
with schools, in family therapy, and in individual therapy. Cynthia Mee, a professor of
education from the National-Louis University in Evanston, Illinois, created a survey for
students ranged 10 to 15 years of age. The answers to these probing questions provide an
image ofthe real lives of early adolescents.

She shares her results in 2, 000 Voices:

Young Adolescents' Perceptions and Curriculum Implications.
After spending a month in a seventh grade language arts/literature classroom, I
became aware of how much is missing from the lives of boys. I watched as smart young
men seemed to be held back by their situations in their lives-detailed
and teacher notes-unable

in personal files

to overcome the stress their situations caused. They sat

silently working on projects during free time when others were chatting. They spoke out
of turn, seeking any attention they could grab. They refused to do work in class, claiming
they would do it later. They drew telling doodles instead of taking notes.
As I enter into a full semester of student teaching in the same classroom, I have
tried to gain a better understanding of the lives of my students. The point of this essay is
to express a need for those involved in the lives ofboys-- parents, teachers,
administrators, and/or other adults-- to look further than violent video games, poor role
models, or a fascination with guns. Using the resources I have gathered, I have attempted
to find those factors or contexts that influence an adolescent directly. To accomplish this
goal, I sought out a theoretical framework that distinguished different contexts in an

Flippin

8

adolescent's life-his/her

biology, family life, peer relations, school situations,

neighborhood, as well as those less direct contexts, such as media and legal services.

******************************************************************************
"Experience is not what happens to you; it's what you do with what happens
to you."
-Aldous Huxley

******************************************************************************

Theoretical Framework
Urie Bronfenbrenner, a developmental psychologist, has proposed an ecological
theory to describe child development.

His theory emphasizes the importance of the

environment in child development and recently has come to include biological influences.
His model of development is illustrated at the end of this report.
There are five systems within this model. At the very center, Bronfenbrenner has
placed the individual.

One must always consider the biology of the individual, including

his/her gender, age, and health. It is important to remember that males and females are
different; the differences in hormones account for differences in brain functioning,
physical development, and reactions to situations. But it is also important to remember
that within each gender, the uniqueness of each individual will also create differences in
functioning.

Therefore, each case of aggression and violence must be examined

carefully, without assuming the roots ofthe problem based on small aspects of the
adolescent's life. Simply playing violent video games will not lead to violence; other
influences on the adolescent must be considered.
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N ext in Bronfenbrenner's

theory is the microsystem.

This system contains the

contexts that directly influence an adolescent. This system includes those people and
environments that the adolescent directly interacts with. Four important components to
consider when examining this system are the family, peers, school, and neighborhood.

It

must be remembered that the individual is not a passive receiver of experiences or
attitudes; the individual is an active participant within the environment.
The next system is the meso system. This system allows for interactions between
the different contexts within the microsystem and for interactions between each of the
other systems. For example, the adolescent's relationship with his or her parents may
influence his or her relationships with peers. Friends of the family (a component of the
exosystem) may influence the parents, who then directly interact with the individual.
This system is an important part of the theory, as it stresses the fact that the interactions
between different contexts will influence the adolescent in different ways.
Outside of the meso system is the exosystem. This system involves those
experiences in which the adolescent does not have an active role. These contexts include
friends of the family, mass media, legal services, social services, and the community.
Divorce, for instance, creates a passive role for the adolescent. He or she can only react
to the changes, with may include a new home, new situations with parents, or the loss of
daily parent interaction due to a custody order.
The macro system involves the culture in which the individual lives. There are
specific attitudes and ideologies of a culture, which will influence how the adolescent is
treated. The culture does not just influence the adolescent, but also the parents, the
school, the neighbors, and the media, among many other components.
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negative gender roles, disciplinary actions, or religious beliefs may be altered and
reinforced by the culture. Many of these attitudes and ideologies are passed on from
generation to generation, even if the beliefs become outdated or incorrect.
Finally, the chronosystem ofBronfenbrenner's

theory includes the sociohistorical

conditions and the transitions and the time since different life events. Using the previous
divorce example, examining the family two years later may expose many changes.
Research usually shows a peak of negative effects during the first year, with a more
stable family life being reached within two years (Santrock, 2001a, p. 49). However, add
to that equation a stepfamily, and the whole picture changes. Research shows a need to
wait for five years before expecting a step family situation to stabilize.
While it is important to remember all of the different components of each of the
systems, for the purpose of this essay Iwill focus primarily on the individual and the first
two systems-the

micro system and the mesosystem.

******************************************************************************
"Everyone is kneaded out of the same dough but not baked in the same
oven."
- Yiddish Proverb

******************************************************************************

The Importance of the Individual
Even before birth there is already a great deal of difference between males and
females. More males are conceived and then spontaneously aborted. More male babies
die before the end of the first year of life. Traits such as color-blindness, hemophilia,
leukemia, dyslexia and being left-handed are more common in males. Females often
have stronger immune systems; although sick more often during life, women on average
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live seven years longer. Boys, by nature, are more distractible, visually oriented, and
hyperactive.

In fact, boys are by nature more physical and/or aggressive. (Tucker-Ladd,

1996)
Normal boys will have two chromosomes: XY. But those born with an extraeither XXY or XYY-are

the males who are arrested earlier or more often. CAR girls

are those females exposed to an androgen bath while still in the womb. When these girls
are born, they display more male oriented behaviors-such

as being visually oriented,

drawn to more physical activities, or being hyperactive. UCLA researchers found when
female rats were injected with testosterone they became extremely aggressive.

The

injected rats even tried to mate with other female rats. Monkeys, a species with
stereotypical gender oriented behavior, have also been tested with testosterone.

At the

University of Wisconsin, female monkeys injected with testosterone in the womb acted
with stereotypical male behavior once born. (Stossel, 8/31/1995,

ABC News Special

Report)
Research has shown that men hold onto anger longer than women do; that men
hold grudges longer than female. Boys, more than girls, recover from stressful situations
slower; the psychological reaction of boys to these frustrating situations is greater.
Research has shown that aggressive people frequently have a limited ability to handle a
stressful situation or person. (Tucker- Ladd, 1996)
On its website, the Centers for Disease Control (CDC) list three risk factors to
consider when examining the individual: a history of early aggression or aggressive
tendencies, beliefs supportive of violence, and social cognitive deficits. An adolescent
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who is naturally more aggressive, for example, will interact with the family, peers,
school, and neighborhood differently then an adolescent who is by nature more passive.
The CDC has pointed out that those adolescents with social or cognitive deficits
are at greater risk for aggression and/or violence. It is important to remember that any
disabilities or deficits an adolescent has will alter the way in which he/she interacts with
others. For example, an adolescent with a cognitive disability who is placed into a school
system that practices inclusion will have certain peer relationships and expectations from
both peers and teachers. These experiences will be far different than an adolescent
without that disability. That adolescent may be isolated or teased, left to flounder in a
negative environment; he/she might also be accepted and excel in a positive environment.
The way in which the disability is handled by the adolescent, the peers, and the adults in
that particular situation is what determines success or failure.
Many of the problems associated with aggression and/violence are blamed on
testosterone.

It may increase boys' aggressive response to danger, their need to be

competitive or violent. However, Freud believed that humans have a death or aggressive
instinct. Konrad Lorenz (1966) believed that both animal and human species have
survived because oftheir aggression. Sociobiologists also believe in this innate
aggressive nature. In Darwin terms, aggressive animals and humans were the strongest,
and they were the ones who survived. (Tucker- Ladd, 1996)
For the last century or so, there has been a theory that suggests violence is innate,
that it is in fact an instinct. As the theory of evolution gained followers, the idea that
humans inherited violent impulses from animal ancestors became popular. James
Gilligan, MD, author of Violence: Our Deadly Epidemic and its Causes, defines the

Flippin

13

instinct as "a spontaneously occurring impulse to engage in violent behavior that builds
up in intensity until it is discharged, so that the individual can obtain relief from tension
only by acting out the inherited, innately preprogrammed patter of action" (Gilligan,
1996, p. 210).

The basic idea was that "violence was determined by inborn instinctual or

biologically determined drives" (p. 210). While a child is not a blank slate when he/she
is born, an innate predisposition to using aggression and/or violence to solve problems is
a hard idea to swallow.
In recent years, investigators and researchers have come to reject the "concept of
an aggressive instinct as an innate or independent motivational force analogous to
hunger" (J.P. Scott, as quoted in Gilligan, 1996, p. 211). First, animals require a "highly
specific environmental 'trigger'" and do not "spontaneously" emit violence after it has
built up to an intolerable level (Gilligan, 1996, p. 210). Second, "there is no predictable
periodicity, no measurable changes in internal parameters (such as glucose concentrations
in the blood), and no evidence of a 'need' to attack in the absence of provocative stimuli"
that would support the idea of aggression or violence being innate (Gilligan, 1996, p.
211).
Gilligan states that it is extremely important to reject the idea of a violent instinct
because the idea itself is dangerous. If violence is just part of human nature, than the
only thing that can be done is to control it with more laws, harsher punishments, and
more violence.
The very notion that violence is instinctive tends to lead to
the attitude of pessimism about the possibility or preventing
violence. If, by definition, we cannot eradicate "instincts"
because they are inherited, then what is the point in ever
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thinking that we can do something substantial toward
preventing violence? Such notions can easily lead to selffulfilling prophecies by blinding us to the fact that the most
important and powerful cases of violence are not at all
inevitable. Ifviolence is the product of human social
arrangements and individual decisions, then violence is
quite susceptible to change. We just need to be genuinely
committed to preventing it and willing to take the necessary
steps to do so. (Gilligan, 1996, p. 211)
That is not to say that there are not children born who are naturally more
aggressive.

Children are born who are more aggressive, more physical, more passive, or

more emotional. But these are personality traits, not instincts that cannot be changed
because they are innate.
The makeup of an individual is a crucial aspect to consider when examining
aggression and violence, but it only reveals part of the problem. The CDC points out that
an adolescent who holds beliefs that support aggression or violence is at greater risk of
being aggressive or violent. It is crucial to remember that an adolescent's beliefs are
shaped by a great variety of factors and experiences, not just genetics. The belief systems
of the family and the peers will create certain values; the way in which that adolescent
sees society depicted by the school or the media will also alter what that adolescent
believes to be true.
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******************************************************************************
"What lies behind us and what lies before us are tiny matters compared to
what lies within us,"
-Oliver Wendell Holmes

******************************************************************************

Boys and the Microsystem
The AP A online fact sheet states "violence is a learned behavior, influenced
primarily by family members and friends." However, it goes on to state that there "four
primary risk factors that contribute to violent behavior: access to firearms; alcohol and
drug use; involvement with antisocial groups; exposure to violence through mass media."
It seems like a contradiction, to exclude family and friends from the four primary risk
factors, especially if having already acknowledged that violence is learned from family
and friends. But again, society often looks for the easy out, looking for issues that can be
eradicated. One can limit access to firearms and exposure to violence in the mass media.
One can argue against drug use or involvement in antisocial groups. No one wants to
point the finger at parents, peers, or educators.
But there is much a parent, peer, or educator can do to change the way in which
an adolescent reflects on himself or herself. It is possible to change the way in which an
adolescent reacts to strong emotions, deals with difficulties, or overcomes obstacles.
First, we must be aware of the different factors that influence an adolescent to behave in
these self-defeating ways. Then we can create situations to allow that adolescent to be
healthier and happier.
It is crucial to examine the micro system, those people and environments that an
adolescent interacts with on a daily basis. It is these contexts that will directly impact his
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decisions, 'behaviors, and attitudes. There are four important components to consider in
the micro system-the

family, the school, peers, and the neighborhood.

Family
I propose family life-the

environment, the attitudes, the relationships, etc-will

have more influence on a adolescent's life than any other component within
Brofenbrenner's
development.

theory. The family provides the basis for the adolescent's growth and
Parents and siblings provide opportunities for the adolescent to test his

decision-making skills, cues for behavior, and a foundation for the adolescent to base
their interactions with others on. For these reasons, the family must always be taken into
consideration when male aggression and violence is being examined.
According to Santrock (2000c), observational learning "occurs when a person
observes and imitates someone else's behavior" (p. 256). Part ofthe opportunities that
parents and siblings offer are opportunities for observational learning. Observational
learning, or modeling, has a very strong affect on the child-both
consciously.

unconsciously and

When Bandura (1965) conducted his Bobo doll study, he found that when

children observe behavior, they will often imitate what they see. In his study, Bandura
had three equal sets ofkindergarteners

watch videos in which a model acted aggressively

towards a Bobo doll. In the first video, the model was rewarded with candy, soft drinks,
and praise. In the second video, the model was criticized and spanked for his/her actions.
In the last video, there were no consequences for the behavior.
After watching the video, the children were each left alone in a room with various
toys and a Bobo doll. The researchers watched the children through a one-way mirror.
Bandura found that the set of children who saw the first video and the set of children that
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saw the last video were the ones who imitated the behavior the most when left alone with
a Bobo doll. Boys were more likely than girls to imitate the model in the video. (As cited
in Santrock, 2000a)
The effectiveness (or lack of effectiveness) of the modeling depends on a variety
of different factors. First, it depends on the characteristics ofthe model-such

as that

model's self-esteem or power. A parent will have more affect on the child than a
younger sibling; an authority figure will have more affect on a child than another child.
Secondly, reinforcements or punishments must be given with consistency; inconsistent
discipline or reinforcement confuses a child as to what is expected of him or her.
Children are always watching, and even if the behavior does not have a consequence or is
not reinforced, children will gain experience and knowledge. Parents, authority figures,
and siblings are always modeling how to react to different situations and people.
Parents will model the roles of each gender and the way in which one gender
treats the other. While the role of a female has changed drastically in the past few
decades, the role of the male has changed very little. The idea of masculinity has
remained almost stagnant-a

strong male is one that protects his family, that is the pillar

of strength even in difficult situations, unemotional and extremely rationale. Males are
expected to be goal oriented, with goals that revolve around school and careers, not
family and relationships.

These beliefs and attitudes may influence the way in which a

parent decides to raise the male adolescent. (Tucker-Ladd, 1996)
One must consider the parenting style used in the household.

There are four

parenting styles: authoritarian, authoritative, neglectful, and indulgent. Diana Baumrind,
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from the University of California-Berkeley,

created these four categories of parenting and

emphasizes each one's affect on the adolescent's social behavior. (Santrock,2000a)
Authoritarian parents are very restrictive and controlling, with firm limits and
rules. There is little communication between parent and adolescent, creating a situation
in which an adolescent becomes a poor communicator himself. Baumrind states that the
adolescent of these parents is often socially incompetent and anxious about social
situations. (Santrock, 2000a)
During family counseling, Dan Kindlon met a young boy named Matt who had
recently lost the majority of his belongings and privileges. His bedroom at home was
down to his bed, a desk and a chair. He no longer had the ability to go out with friends,
enjoy TV, or use his computer. In effect, "Matt was in jail, in lockdown, in his own
home" (Kindlon & Thompson, 2001, p. 51). The parents were frustrated and all
communication had broken down. "Since all of their disciplinary efforts had failed, they
had decided to try family therapy, in hopes of a breakthrough" (p. 52).
Matt's father was angry. "I've had it with all this coddling. It's gotten us
nowhere. His grades have gone downhill; he's a disrespectful, stubborn kid at home; and
now we find out he's been cutting classes. And the boys he's hanging out with are all in
trouble or maybe even doing drugs" (Kindlon & Thompson,

1999, p.52). Matt and his

father are no longer communicating, only arguing back and forth with anger and
defensiveness.

Finally, Matt reveals the real problem: "'Do you know how it feels to be

the only fuckup in this family?' he says. 'Christ, everybody here is perfect. None of you
have ever had trouble in school'" (p. 53). "Now everyone can see the sadness under
Matt's anger. Everyone can see the contempt that he feels for himself and how painful
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that is for him" (p. 53). Matt's parents were so focused on power and control, on
stepping up punishments for trouble, that they missed Matt's increasing need for support
and honest and open communication.
Neglectful parents are those who are uninvolved with their adolescent's life.
These parents often send signals to their adolescents that there are more important things
going on, despite the human need of an adolescent to feel cared about. These
adolescents, claims Baumrind, are socially incompetent as well, with little self-control
and a difficult time with independence.

While the behavior of these parents may not be

considered abusive, the lack of interaction or involvement in an adolescent's life sends
out silent signals that will alter the way in which an adolescent behaves. (Santrock,
2000a)
Indulgent parents are often involved parents, but often put themselves in the "pal"
role. These parents place few, if any, demands on the adolescent. This type of parenting
creates an adolescent who lacks boundaries; he or she lacks the self-control that allows
for positive social interaction.

(Santrock, 2000a)

In 1965, at the age of 16, S.E. Hinton wrote the novel The Outsiders. The book
tells the story ofthe Socials and the Greasers, two groups of teenagers trying to survive in
a city in Oklahoma. Bob Sheldon, a Social, has made a reputation of being more than
willing to get into an unfair fight. He beat up a defenseless Johnny Cade, leaving many
wounds behind with his rings. But he meets his match when he attempts to attack
Ponyboy Curtis and Johnny Cade with three other socials.

Johnny kills him. Later in the

book, Randy, another social, revealed to Ponyboy what was missing in Bob's life.
"He's dead-his

mother has had a nervous breakdown.

They spoiled him rotten. I mean, most parents would be

Flippin

20

proud of a kid like that-good

lookin' and smart and

everything, but they gave into him all the time. He kept
trying to make someone say 'No" and they never did. They
never did. That was what he wanted. For somebody to tell
him 'No.' To have somebody lay down the law, set the
limits, give him something solid to stand on. That's what
we all want, really. One time ..."-Randy
could tell he was close to tears-"one

tried to grin, but I

time, he came home

drunker than anything. He thought sure they were gonna
raise the roof. You know what they did? They thought it
was something they'd done. They thought it was their
fault-that

they'd failed him and driven him to it or

something. They took all the blame and didn't do anything
to him. Ifhis old man had just belted him-just

once, he

might still be alive." (S.E. Hinton, 1967, p. 116)

When asked, middle school students understand that being told no-having
set-is

boundaries

a way that parents reveal how much they really care. But parenting involves more

than just saying 'No,' and it will affect the majority ofthe child's life.
Authoritative parents are those parents who have found a balance between
allowing independence and placing limits for their adolescents.

These parents have open

communication with their adolescents, are involved in both the social and school lives of
their adolescent, and monitor behavior. These adolescents, states Baumrind, are the
adolescents who are socially competent and self-reliable.

(As cited in Santrock, 2000a)

Baumrind suggests that the authoritative style of parenting is the most effective
style, helping these adolescents become secure in social situations. These are the
adolescents that develop autonomy and independence.
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that parents may use each of the separate styles dependent upon what is needed by the
adolescent; that is, individual situations will need to be treated differently.
Bronfenbrenner's

As

theory has already suggested, the individual is always important to

remember when doing any research. (Santrock, 2000a)
Based on Baumrind's research concerning parenting styles, it can be confidently
stated that the way in which a parent decides to interact with a adolescent-be
disciplining that adolescent or simply reacting to the adolescent's actions-will
interactions between the child and the environment.

it in
affect the

Dr. Clayton E. Tucker-Ladd (1996)

discussed the parent-child relationship in his online book; he has also stated that the way
in which a parent reacts to his/her child does influence how the child will interact with
others.
Dan Kindlon (1999) spoke with a young man named Jerry when Jerry's mother
asked for a "staffing-a

meeting with key teachers, the school's freshmen dean, and

myself' (Kindlon & Thompson, 1999, p. 132).
Jerry, a lanky, neatly dressed boy, ambled in respectfully,
though it was clear he resented the meeting and felt selfconscious there. His mother took a seat and, pulling out the
chair next to her, instructed Jerry to do the same .... The
dean introduced himself and each of us, and asked Jerry if
he had had a chance to tour the building yet. Jerry's
mother answered for him, and continued to answer
questions directed at Jerry. Here, and in family counseling,
the mother would finish sentences for Jerry if she felt "he
wasn't expressing himself clearly enough.

(p. 132)

When Jerry was younger, he felt that his mother's management of his life was
actually helpful-she
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"And yet, at fourteen, he felt capable of speaking for himself and felt the need to be more
in control of his school situation. His mother's constant and overpowering involvement
sent him a vote of "no-confidence."

As a result, Jerry felt incompetent, hopeless-and

angry at his mother" (Kindlon & Thompson, 1999, pp. 132-133).
Parenting is a frustrating job, with intense conflicts increasing in number during
the ages of 10-15 years, and many times these conflicts can escalate into raging,
screaming fights. The way in which these conflicts are resolved will have an immense
influence on that child. Children who are punished physically-with
even more violent punishment-will
are psychologically abused--criticized

a spanking, slap, or

be more aggressive than their peers. Children who
or neglected-will

suffer just as much.

There are always experiences and belief systems that alter the way in which a
parent chooses to react to hislher adolescent. Bronfenbrenner's

theory exposes different

systems in the environment that will affect a person's development.

Each of these

systems affect development differently; every culture and/or sociohistorical situation will
put more emphasis on one system or component. It is important to remember that every
parent has been exposed to the systems in which an adolescent is now exposed to. That
is, a parent has undergone development with the same type of influences-influences

of

hislher parents, hislher peers, hislher neighborhood, and hislher culture. These influences
will alter the way in which a parent decides to raise hislher adolescent.
Kevin, a 17-year-old from a city in the Northwest, explained to Pollack (2000):
I have an OK relationship with my parents. My mom's
mother was a terrible alcoholic, and died when she was in
college, and so my mother was extremely distanced from
her mother, had no relationship with her. She has been
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deathly scared that I wouldn't have a relationship with her
or my father, so she kind of overcompensated for both of
them. At the same time, my father's dad was very
competitive with him, he wasn't nice, they didn't
communicate.

But instead of overcompensating, my father

is like his own father. He's not very communicative.

I

don't care ifhe coaches my soccer team for nine years in a
row; I would rather he just talked to me once in awhile.
But he has never talked to a male figure in the way I would
talk to my mother, for example, or my friends. It's very
hard and disappointing for me. Our relationship is just like
a casual friendship. (Pollack, 2000, p. 244)

Too many times, the father is not a part of a supportive or involved parental unit.
Unfortunately for Kevin, and many other boys, fathers are often only able to interact with
their son in ways that society has deemed appropriate; it's "fruity," as Kevin states, to
interact in any other way. Many are operating on the lessons they learned in their own
childhood.
adolescence.

These fathers lacked the supportive, caring father that they craved in their
Kindlon and Thompson (1999) explain, ''when a grown man cries in

therapy, it is almost always about his father" (p. 94).

Unfortunately, this inability to

meet the emotional needs of a son "remains a lifelong source of sadness, anger,
bitterness, or shame. Emotional distance keeps many good men from being better
fathers; it doesn't diminish a son's desire for connection. No matter how impossible a
father may be, at the deepest level of his begin, a boy wants to love his father and wants
to be known and loved by him" (p. 95).
Researchers Reed Larson and Mayse Richards concluded that fathers appear to be
the "weak link" in the emotional life ofthe family (as cited in Kindlon and Thompson,
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1999, p. 105). The role many fathers take with their sons can be placed into three
categories:

"a leader or teacher, as a promoter or booster, and as a disciplinarian" (p.

105). Many times, the only relationship between fathers and sons is a practical or
material one, without an emotional involvement.

"Fathers meet the material needs of

their sons and in return expect obedience and respect" (p. 107).
Garbarino (1999) agrees that fathers playa critical role in the lives oftheir sons.
Unfortunately, he sees two particular patterns that are important to remember in the
development in violent boys-the

presence of an abusive father or the absence of a caring

or resourceful father (p. 45). Abusive fathers model dangerous lessons about being a
man. "Sometimes a boy is better off with no father at all than one who teaches him those
lesson about manhood and violence" (p. 46).
However, having no father present does raise the "likelihood of chronic juvenile
behavior" (Garbarino, 1999, p. 46). As single-parent families increase in number, the
lack of a father figure has become a huge problem. Being fatherless increases the chance
that children are poor and live in a neighborhood without the resources the child needs.
In America, a fatherless child has a greater chance of moving from home to home,
neighborhood to neighborhood.

The child will have problems establishing stable and

positive relationships with peers all during his life. Mitchell Johnson, the adolescent
killer from Jonesboro, Arkansas, suffered from this type of instability all of his life.
Perhaps that is what drove him to his violent actions.
Children who are fatherless also lack a male guide, a male protector, and/or a
male mentor in their lives. Luke Woodham, a teenage killer in Pearl, Mississippi, was
only one of the adolescents that fell victim to peer pressure. Unfortunately, he
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succumbed to the influence of a group who then "capitalized on his emotional
vulnerability" (Garbarino, 1999, p. 46). His mother could not save him in time to stop his
downfall.
"Adolescents'

social development can significantly benefit from interaction with

a caring, accessible, and dependable father who fosters a sense of trust and confidence"
(Santrock, 2001a, p. 176). "In two ... studies, college females and males reported better
personal and social adjustment when they had grown up in a home with a nurturant,
involved father rather than a negligent or rejecting father (Santrock, 2001a, p. 176).
"And in another recent study, fathers characterized by positive affect had adolescents
who were less likely to be depressed" (Santrock, 2001a, p. 176).
Jackson, "a tall, thin tenth grader" spoke to Dan Kindlon, Ph. D., about the
relationship he has with his father. Jackson's parents had recently separated, with the
agreement between the parents requiring Jackson to spend every other weekend with his
father.
With him, it's always the same conversation.

He thinks

that, just because he pays for everything, I should want to
hang out with him and tell him I love him. It doesn't work
that way. He just yells at me in say I don't want to spend
the weekend. Like that's really going to make me want to
show up. He says that I've got to show him respect. But
actually, I don't respect him. He'll say, like, that he's
going to change, but it lasts about a day, and then he's back
doing the same things again. (Kindlon & Thompson, 1999,
p. 107-108)
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This need for an emotional connection with the father does not release a mother
from responsibility.

Male adolescents also need a strong maternal relationship.

But

because mothers are usually more involved with the adolescent, his school and his peers,
"when a father is highly involved, it is a big plus" (Kindlon & Thompson, 1999, p. 99).
Males learn a lot from simply watching their fathers. A man's relationship with his wife
models to his son how to treat women and how to operate in a relationship.
reaction to different aspects of life--death,

A father's

frustrating situations, arguments, etc-models

to his son how to react to hard times in life. If a father is unwilling to be emotional or to
admit vulnerability, the son believes that to act that way is to be weak. A father's
reactions to his son, the interactions he has with his son, also influences the boy's
behavior and conduct. "Research shows that young boys who are aggressive and are low
in prosocial behaviors-meaning

they don't share-have

fathers who are more likely to

engage in angry exchanges with them, such as yelling back at a son who yells at them"
(Kindlon & Thompson, 1999, p.102).
Along with physically caring for the adolescents, females are also expected to
emotionally support the adolescent. Males are expected to be the ones that play with
their children in rough and tumble ways. Boys go to the mother for comfort, to the father
for competition.

As boys grow, they are forced to 'let go of the apron strings,' so to

speak, and move away from the reassurance they once had. "Many boys begin to act as if
everything a mother once represented-intimacy,

warmth, love, nurturance-is

now off

limits, the closeness they shared irrevocably lost" (Kindlon & Thompson, 1999, p. 116).
They withdraw into themselves, unable and unwilling to express themselves in any other
way than what is acceptable in the culture they live in.
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The authors of Raising Cain (1999) point to research that examines the effects of
"a mother's and father's closeness and involvement on the psychological and educational
well being of their children as they moved into young adulthood" (p. 99). These children
were found to have "greater educational attainment, and they were less likely to commit
delinquent acts" (p. 99). On the other hand, when "parents suppress a child's emotionsanger, fears, dependency-and

needs-fun,

sex, love-the

true nature of the child is

lost ... In short, the children never get to know their true selves" (Tucker-Ladd, 1996,
chapter 9).
What all these studies stress is the need for caring, nurturant, and involved
parents. Whether the parents are still together or they simply share custody, the
relationship and the involvement of both parents, especially the father, is important.
Even when discussing parenting styles, the stress was on open communication and
parental involvement.

Every adolescent craves a supportive and involved parental unit.

When that need is not met, there will be consequences.

Peers
While parents teach what is expected and accepted in the culture, peers also have
a great influence on a boy's understanding of what is appropriate. Parents create the
foundation for understanding what is appropriate and how to act. As adolescents enter
into school situations, their experiences with peers begin to influence boys' behavior and
beliefs.
In one investigation, children interacted with peers 10% of
their day at age 2, 20% at age 4, and more than 40%
between the ages of7 and 11. In a typical school day, there
were 299 episodes with peers per day. By adolescence,
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peer relations occupy large chunks of an individual's life.
(Santrock, 2001a, p. 184)

Unfortunately for males, these relationships and interactions may also have a limiting
effect on the boy's expression of emotion.
Because of the huge amount of interactions between boys and their peers, there
are many different concerns to examine when considering the influences of peers on
aggression and violence. It is important to remember the importance of acceptance of an
adolescent; rejection or bullying will cause many different problems, both socially and
emotionally. It is also important to remember the influence peers can have on the
behavior and attitudes of an adolescent; peer pressure and competition can create or
worsen problems, socially, emotionally, and physically.

************************************************************************
"Never be bullied into silence. Never allow yourself to be made a victim.
Accept no one's definition of your life; define yourself."
-Harvey Fierstein

************************************************************************
Good peer relations are a necessity in adolescence.

Social isolation, rejection or

neglect are linked with many different problems and/or disorders, such as delinquency,
problem drinking or depression.

In one study of adolescence, positive peer relationships

were associated with positive social adjustments. Peer relationships in childhood and
adolescence will affect development and later social interactions.

In one study, poor peer

relationships in childhood were associated with dropping out of high school. (Santrock,
2001a)
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Bullying is a problem that is growing in significance in the schools of today.
Research has also found that when the bullies are male, the threats made are mostly
physical-such

as threatening violence or even death. Female bullies usually use more

social threats-such

as spreading rumors or causing isolation. Bullies can cause

isolation, rejection, or neglect for their victims, but often they are alienated by their own
aggressive behavior. Victims of bullies can suffer from rejection of peers, insecurity,
depression, lost of interest in school (even an avoidance of school), and low self-esteem
that lasts into adulthood. (Santrock,2001a)

Bullies also suffer; Olweus (as cited in

Santrock, 2001a, p. 193) found that about 60% ofthose labeled as bullies in middle
school had at least one criminal conviction in their twenties. About one third of these
boys had three or more convictions.
Bullies and victims of bullies often have their roles determined by the type of
parenting style used at home. Research has found that victims have parents that are
intrusive and demanding, but unresponsive to needs. The same study found that those
parent-boy relationships that are emotionally intense or overly close do not foster
assertiveness and/or independence.

These boys are often found to be worried about being

considered weak by their peer groups. The parents of bullies are often rejecting,
authoritarian, or permissive about their son's behavior and aggression.
pp.491-492)

(Santrock,2001b,

Tucker-Ladd (1996) states that parents of bullies often make requests or

threaten action, but never follow through. Finally, the child goes too far and the parent
explodes, often with brute force and/or meanness. This teaches a child that aggression
and/or violence is needed to make others listen and comply. For Bronfenbrenner, this
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correlation is not a new idea; his meso system demonstrates that there are connections
between different components of each system.
In Real Boys' Voices, Pollack (2000) explores the relationships males have with
their peers.
Boys receive mixed messages about what their
relationships with other boys should be like. At one end of
the spectrum, they observe media images celebrating boys
who have good buddies. On the other end, they see the fear
in other people's eyes when two guys appear to be getting a
little bit too "mushy" or too close. (p. 266)

Often, boys are forced to keep close relationships hidden, so that they can meet the
expectations that others place on them-to

appear interested in girls, to be athletic, to be

manly and strong. "In such a rigid and constantly demanding social milieu, too often
boys find it difficult to be honest about their feelings of friendship with other guys, to
openly show their compassion and empathy toward male friends, and to connect with
other boys in deep and meaningful ways" (Pollack, 2000, p. 267).
In her survey for 2,000 Voices, Cynthia Mee (1997) asked students to finish the
sentence "I would like to tell my friends ... " (p. 18). Mee found that "boys' friendships
were autonomous, open, free-flowing relationships that did not focus on communication
rather on doing things, having fun, and sticking up for each other" (Mee, 1997, p. 19).
Many of the boys who spoke to Pollack (2000) reported feeling that their peers had to act
in certain ways to "look cool," which included teasing and/or bullying of friends.
In the types of relationships they have with peers and the types of relationships
that are allowed, boys are taught even more about the attitudes and ideologies that are
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accepted in society and/or by the culture. Boys learn what masculinity means, and how
to act manly. Unfortunately, the ideal does not involve emotions; masculine men do not
cry or express vulnerabilities.

Masculine men are athletic, strong, and remain

unwavering despite any situation.
Beyond the influences on boys' attitudes and ideologies, peers also influence
behavior. However, there are always concerns to consider and benefits to celebrate. It is
important to remember the strong power of peer pressure, especially the increase of peer
pressure that occurs in the middle school years. Kindlon and Thompson (1999) state "a
boy's eagerness for autonomy, the fact that he now receives less teacher supervision, and
his desire to cut loose from his parents' influence make him a willing recruit into the peer
culture. At the same time, the group demands conformity and holds him up to ridicule
for any failure to conform" (p. 73). The intense pressure from this group can cause boys
to act in ways that are not always healthy. Peer pressure can cause drug habits, risky
behavior; it can negatively affect school performance and behavior in the neighborhood.
Peer pressure can alter a boy's self-concept or self-esteem in positive or fatal ways. Peer
pressure can also stop adolescents from developing drug habits or a need to take fatal
risks; it can positively affect achievement and attitude.
Cynthia Mee (1997) summarizes "young adolescents believe that they have a lot
of pressure" (p. 42): pressure from adults, peers, family, friends, and themselves.
have high, unrealistic expectations ofthemselves

"Many

and think that they have to please

everyone, everyone except one's own personal self. They become exhausted in these
pursuits" (Mee, 1997, p. 42).
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There are boys who would sit all day, ignoring the need to relieve themselves,
than go into a restroom at school. They are afraid of attack in the restroom from older
boys or enemies. There are boys who will tease and taunt others to save themselves from
the humiliation of being pushed in the spotlight of tormentors.

Boys will give into

pressure to fight peers because of a fear of being labeled weak. Boys will smoke with the
older boys to save themselves from being cast out. Boys will stay in a game long after
being hurt, even if it means worsening the wound. There are boys who will harass girls
to be part of a group, even if it goes against what they were taught at home. (Kindlon &
Thompson, 1999)
In the boys' world, you can never, ever be satisfied with
your performance.
continuously.

You have to prove yourself anew,

This unending quest to fit in, to be cool,

inevitably pits boys against one another-and

against men

in their lives as well. In this psychologically competitive
male environment, part of proving yourselves is to belittle
others. (Kindlon & Thompson, 1999, p. 79)

In the end, the relationships between boys are extremely fragile. A boy will tum
on a friend if it means saving face in the peer culture. "The capacity for more loyal and
deeper friendship grows alongside the capacity for greater teasing, cruelty, and exclusion.
These parallel themes are present in the lives of boys from the age of seven, and even
earlier in much tougher environments.

The stakes become appreciably higher in early

adolescents as the protection of parents and other adults diminish" (Kindlon &
Thompson, 1999, p. 90). Close friendships have to be hidden, but these relationships are
just as fragile. "Boys can be tom between the desire to be expressive in friendship and
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the gender-stereotyped

expectation that they be assertive and forceful, or strong and

silent" (p. 90).
As was said before, those boys who do show emotions in the parent relationship
or the peer culture often tum into the bully victims. One of the most common taunts
involves homosexuality, the idea of being feminine and weak. Any hint of
homosexuality-his

voice, his choice of clothing or hairstyles, or even good grades-is

feared by boys. As boys begin to develop sexually, natural sexual responses are
frequently struggled with; a normal sexual response in a young boy can invite teasing and
taunting about their sexual preference.

There is a great deal of homophobia in the culture

of adolescent males; "homosexuals are male, but they aren't manly" (Kindlon &
Thompson, 1999, p. 81).
Sometimes the impressive need for friendship--or
rejection from peers-is

at least the absence of painful

given the importance it needs. Michael Carneal of Paducah,

Kentucky, a fifteen-year-old killer, told a psychologist"

'I felt mad about the way kids

treated me. Sometimes I'd hit the steel drum in my backyard to let out the anger.' But
that didn't work for Michael" (Garbarino, 1999, p. 105). Consider again Luke
Woodham, the teenage killer from Pearl, Mississippi.

He told ABC News after the

shooting that "he felt so isolated and rejected" that he was "easily drawn into a group of
boys who were self-proclaimed Satanists ... 'My whole life 1 felt outcasted, alone.
Finally, 1 found some people who wanted to be my friends" (Garbarino, 1999, p. 104).
How many other boys are being lost to aggression and violence because of the rejection
of peers?
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******************************************************************************
"No one has yet realized the wealth of sympathy, the kindness and generosity hidden in
the soul of a child. The effort of every true education should be to unlock that treasure."
-Emma Goldman

**********************************************************************
Schools
Are schools aware of the culture of adolescent males? How do school officials
and educators react to teasing, taunting, or aggression? What resources are available to
the boys? What attitudes and ideologies provide a driving force behind these reactions
and resources?

Do they meet the needs of boys?

The answers to these questions can make or break a boy's journey through his
education.

Schools that try to support their male students in a variety ways, without

judging needs, can provide the safe and caring environment that every boy needs to
succeed. Schools that fall back on the attitude of "boys will be boys" can cause even
more problems, for victims and aggressors alike.
When problems arise in schools, one of the most important aspects to consider in
the examination of a student's issues is the person-environment

fit. Students have a wide

range of needs, especially as they begin to enter into the whole new world of
adolescence.

These students often crave more autonomy, different ways of expression,

and more opportunities within the classroom and the school. Adolescent expert
Jacque1yne Eccles, from the University of Michigan, worked with colleagues to study
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1,500 students in Michigan as they transitioned from grade school (sixth grade) into
middle school (seventh grade). She found that ifthere is a mismatch between what the
school offers and what the student needs, the student will suffer in psychological ways.
This mismatch harms the development ofthese adolescents.

(As cited in Santrock,

2001a, p. 237)
Beyond a need for a match between student needs and the environment, there also
must be a match between the adolescent's needs and the school's policy for misbehavior.
Michael Thompson related a story about an adolescent whom he had worked with after
being called upon by the dean of a large coed school. The adolescent was obnoxious and
annoyed everyone. When teased, the adolescent came back with nasty retorts for the
attackers. The adolescent had broken many small school rules, and the dean was
exasperated.

No one knew what to do.

Unfortunately for this male adolescent, the answer was harsh discipline. Nick is a
ninth grader who has already been labeled as a jerk. Thompson argues "if a girl were the
most annoying person in the ninth grade, everyone would want to know what was going
on inside of her head. If a boy is the most annoying person in the ninth grade, many
people simply say: 'Jesus, what an irritating kid. He needs some discipline"

(Kindlon &

Thompson, 1999, p. 60).
When the actions of an adolescent are more physical or aggressive, there are
usually two types of reactions made by the school. First, and unfortunately more
common, is the attitude of "boys will be boys." This attitude can only hurt boys, because
of the ignorance of the true motives behind the physical or aggressive behavior. It allows
boys to misbehave; those who hold this attitude expect boys to misbehave for no other
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reason than that's what boys do. It is true that the average male is usually more active
and impulsive than the average female, but that does not mean that there are never
alternative motives behind their actions.
We bristle when we hear destructive or disappointing boy
behavior excused with "boys will be boys," when the truth
of these words-boys

will be boys-could

instead be used

to advance the understanding that boys struggle in uniquely
male ways at times, and they need "boy-friendly" adult
love, support, and guidance to develop a broad range of
emotional responses to life's challenges. They do not need
to be excused from the struggle to be good people.
(Kindlon & Thompson, 1999, p. 240)

Usually, the second reaction is a form of harsh discipline. The consequences can
include detentions, in or out of school suspensions, Saturday detentions, community
service, or even expulsion. Instead of sitting down with the adolescent and asking
questions, this method instead punishes the adolescent with a passive reaction from
adults. The adult has only to enforce the punishment; there is no interaction beyond the
enforcement between the adult and adolescent.
Raising Cain (1999) authors state that this method of dealing with boys punishes
twice: "once for the 'willful' act and again in the loss of opportunity to reflect on the
emotional dimension of the moment" (p. 40). This method of dealing with boys distances
the adult from the adolescent. It cuts communication by creating a situation where the
boy does not feel safe or valued enough to talk about the real truth behind the
inappropriate actions. No adolescent will share information when he or she does not feel
safe, valued, or accepted.
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There are also influences within the school environment that will alter the way in
which boys perform in the classroom. As was mentioned before, there are certain
stigmas surrounding good grades and success in class. Again, there are two paths boys
take. Many boys are afraid of being labeled as a teacher's pet or a homosexual.

That

drives them to act out in class, turn in homework late or not at all, or miss school. The
"cool" kids are those who care more about the parties and social groups. One can't truly
care about school and still have a full weekend.
The other path to take is to work too hard. Many boys feel the need to continually
work and succeed, no matter what they have to overcome to do so. But even the most
successful boys are often on the verge of drowning under all the pressure. Fifteen-yearold Denzel told the authors of Raising Cain (1999), "My dad is a great guy, but he's
always on my back to do more. I know how important it is to succeed, but after a while it
just wears you down ... it's just too much" (p. 78). But to "protest would be to admit
defeat and appear vulnerable" (p. 78).
For every adolescent going through the transitions of puberty and middle school,
there are specific needs that have to be met. When those needs cannot be met in the
regular education classroom, it is crucial that the school have resources available to help.
This might include more teachers to assist with work that cannot be finished during the
school day. It might include more male teachers to work with male students who are in
need of a male role model. Counselors or psychologists can help boys uncover the true
feelings hidden behind the mask of masculinity.

Extra-curricular activities that allow

boys to foster relationships or work off excess energy can help boys feel more successful
and willing to take more risks.
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The point is to help boys become more comfortable and successful in the school
environment.

The safer boys feel, the more valued and accepted boys feel, the more

successful they will be in understanding themselves and communicating with others.
Beyond offering resources, it is crucial to examine the environment that the school has
created (or the students have created within the school). Administrators, teachers, and
other staff model and convey attitudes and ideologies; these beliefs can come from the
specific individuals, the school, or the culture the individuals and the school are operating
under.
There are silent messages being sent out to students when administrators and
teachers model certain beliefs or ideologies. Within the classroom, research has shown
that teachers (both male and female) interact differently with male students than they do
with female students. Boys are called on more in class, are given more time to create an
answer, and are encouraged more to improve their performance (Tucker-Ladd, 1996).
Boys are often given more time and energy than girls. Consider male sports, for
example. These actions hold males to high standards; teachers expect boys to answer
more questions, answer the questions better, and improve more. Within the school, the
visibility of police officers and/or metal detectors also sends out silent messages.
Without positive interactions between students and these school personnel, a silent
communication is sent out-we

expect trouble. These actions hold students

(unfortunately, usually male students) to low standards; these adults expect boys to cause
problems, to be violent and aggressive. This is just one example of the mixed messages
we send boys every day; it creates an environment that restricts the amount of expression
boys can have.
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The actions the school takes to remedy these problems will create an environment
that either allows for students to seek out help or causes them to withdraw or withhold
information.

Males (and females) need an environment that is nurturant and caring, both

at home and at school. Males who do not feel valued will not turn to school officials or
educators for help. In some cases, this lack of trust or ability to seek help can be fatal.
How many boys would be saved ifthey could tell someone about how they feel? A boy
bullying, being bullied into submission, or falling victim to a gang needs support from the
adults around him. He needs someone to help him sort out all of the emotions swarming
around his head.

************************************************************************
"Without

a sense of caring, there can be no sense of community."
-Anthony 1. D'Angelo

************************************************************************
Neighborhood
While surveying young people, Cynthia Mee discovered that "young adolescents
believe the adult world does not like, appreciate, or understand them" (Mee, 1997, p. 40).
Those surveyed often reported that they felt adults gave them little (if any) respect. In
fact, these adolescents admitted to feeling as if adults were afraid ofthem-"particularly
when two or more kids [are] walking down the street together" (p. 40). But these same
adolescents asked for more communication between themselves and adults. "They want
to talk about what hurts them and why it hurts and to share what makes them feel good
and why, to tell parents how they do in school. They want to talk about the future, their
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concerns about it and whether there will be one, and how they can influence their
individual futures as well as the future ofthe world" (p. 47). But if they feel that they are
not respected-even

feared-and

that there is no one listening, these adolescents will not

share what is really going on.
The adults in the school are not the only ones that can create a wann, supportive
environment for a young male. Nor is the culture in school the only one that can force a
young male to conform to the ideal vision of a young boy. The neighborhood also
enforces a culture with certain values, beliefs, and attitudes. It is these ideologies that
will determine the type of environment a boy lives in.
One ofthe most important things to consider is the type of resources that are
available to adolescents in the neighborhood.

These resources are important whether the

home or school is nurturing or not; many times there are still needs not met by parents,
peers or educators that can be met by other resources. These might include libraries,
police departments, and churches.
Libraries provide a wealth of information for the neighborhood.

Besides simply

providing reading materials, many times libraries plan programs for young children,
adolescents, and adults. These programs range from book clubs to parenting tips, with
many different topics for each age group. These programs are more abundant during the
summer, when children are out of school.
Libraries, like schools, must create an environment that accommodates both
genders. Displayed books, magazines; the posters on the walls; the programs run by the
library-all

must create an environment that welcomes both female and male patrons.

Unfortunately, the library is often a female-oriented place, with a female library staff and
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female-oriented displays and programs. Much like schools, it creates a place that
welcomes females and only tolerates males.
Because library staff have often completed a college degree program or have
some background in library science or education, these adults have many of the same
opportunities to become role models for young adolescents.

It is important that

adolescents understand the significance of education andlor reading and writing. If the
culture of the library stresses this importance for females and not for males, that culture
will limit the young boys willingness to seek resources at the library.
Police personnel can also offer immense amount of support for an adolescent.
Police officers have a high amount of visibility in the community; this visibility offers a
lot of opportunities other adults do not have. Much like the silent messages sent out by
school and library personnel, the actions of a police officer offer adolescents a view into
the ideologies of the community.

Often times, police officers are aware of which areas of

the neighborhood need to be watched or are hot spots of activity. If police merely patrol
these areas, without any positive interactions with the boys and girls who inhabit these
places, the message is sent that police are simply waiting for trouble. But if these officers
are willing to get out of the cars, speak with the children, adolescents, and adults of the
community; if they are willing to offer their assistance as resources and truly get to know
the people in the community, then everyone feels more valued and less threatened.

Only

when an adolescent feels cared about will he/she be willing to seek assistance from
others.
Beyond the basic resources in the community-schools,
departments-there
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Cynthia Mee defines spirituality as "how students choose to worship, treat their bodies
and the earth, and the processes they choose when making decisions in daily practice"
(Mee, 1997, p. 1). Adolescents need a chance to not only recognize their spirituality, but
to discuss their thoughts and feelings with others. "From dealing with sparring parents or
managing a neighborhood bully, to handling abuse, coping with depression, resisting
addiction or trying desperately to feel good about who they are as people, scores of boys
emphasize just how important a spiritual being is to their happiness and their survival"
(Pollack, 2000, p. 86).
It is seen often in either very religious or very non-religious families that children
are instructed not to seek alternative resources. This tears away a vital resource, one in
which boys might have someone-be

it God or some other spiritual being-to

speak their

minds to. Actual churches, synagogues, or other spiritual retreats offer confidants, role
models, and quiet places for reflection. Here too there are social groups for
adolescents--church

clubs, special groups from the school or the church, etc. Having

these extra outlets can help a child become stronger. In these spiritual retreats, boys can
find unconditional love and hope.
Dale Blyth and Nancy Leffert, sociologists, conducted a study on community
health. They found that "social support for religion and spirituality to be one of the
defining characteristics of a healthy community" (as cited in Garbarino, 1999, p. 170).
Furthermore, those communities that had a majority of high school students attending
religious services were those communities that were twice as likely to be among
communities with few problems among the youth.
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Fourteen-year-old

Cedric's father left his mother when Cedric was still very

young. For Cedric, and many other boys in similar situations, God may be a "maleidentified force" who will listen when no one else will (Pollack, 2000, p. 88). If only
these boys could find a "loving, fatherly spirit" outside of praying (p. 88).

************************************************************************
He/she who can suppress a moment's anger may prevent a day of sorrow.
-Anonymous

************************************************************************

Implications
There can be no denying it-boys

are in trouble, and we need to do something

about it. The statistics are saddening:

•

95% of juvenile homicides are committed by boys

•

Boys are the perpetrators in four out of every five crimes in
juvenile court

•

Boys account for nine out often alcohol and drug law convictions

•

Suicide is the 3rd leading cause of death among boys in their mid-to
late teens

•

The vast majority of successful suicides are by males

•

Murder is almost exclusively a male enterprise

Our prisons are filling with angry, violent men who could have been helped. In 1969,
Toch found that "40% of aggressive prisoners had been insecure and needed some
"victory" to prove they were something special. Other violent men were quick to defend
their reputations as tough guys" (as quoted in Tucker-Ladd, 1996, chapter seven).
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These violent men are trying to hide behind "a smoke
screen that hides the unacceptable, "unmanly" desire to be
taken care of-wishes,

if gratified, would make many a

man feel that he was passive, dependent, infantile, and
weak, that is to say, "not a man." Violent men's deepest
fear is that they will go out not with a bang, but a whimper;
which is why they try so hard to create the biggest and
loudest bang they can, in an effort to drown out their
shame-inducing whimper ... Violent men would like nothing
better than to be thought of as filled with "aggressive
instincts"; nothing is more flattering to the shaky selfesteem of a man who fears he is "really" a "wimp" than to
be told, and to believe, that he is actually carrying within
himself very dangerous instincts. (Gilligan, 1996, p. 214)

Fromm stated that boredom could be another source of hostility. "When life loses
its meaning because we are only a cog in a wheel, our reaction to the senselessness and
helplessness is anger ... Hurting others or making them mad are ways of proving one still
has power, a means of showing 'I'm somebody'" (as quoted in Tucker-Ladd, 1996,
chapter seven).
This is not to say that those involved in boys' lives are trying to keep boys from
being healthy or happy. Parents, teachers, peers, adults in the community-all

usually

have the best interest of the child at heart. But "our society values competition and
individuals being successful on their own ... Males are urged to excel, e.g. "to become the
president"-theyare

supposed to grow up to be powerful; they don't show their

weaknesses ... they are expected to be tough, independent, demanding, aggressive, good
problem-solvers,
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expectations that society makes that can cause even the most well-meaning person to fail.
"Our culture continues to pressure us to conform to these gender roles and do what we
are supposed to do. .. [these] expectations become internalized as our own selfexpectations" (Tucker-Ladd, 1996, chapter nine).
So what can we, those who care about boys, do? I am not proposing that society
can be changed so drastically, quickly enough to help those boys who will be tomorrow's
men. But there are many, many small steps that can be taken to help boys understand and
express the emotion inside of them.
The home environment must become more open to males having emotions. As
was said before, many men are operating on the lessons taught to them by their fathers.
But when men shy away from being affectionate or emotional with their sons, they are
teaching those boys unhealthy behaviors. This does not mean that a father needs to step
into the same role as a mother; each parent will (and should) meet different needs. Many
of the boys who spoke with Dan Kindlon, Michael Thompson, and William Pollack
stressed the importance of the small things-perhaps

a quiet chess game, a walk around

the block, sharing a hobby, or working on the same project (such as a broken car). This
quiet, reflective time together will come to be extremely significant, to both the boy and
his father.
The way in which parents react to a child's emotions is also important. For
younger children, anger is usually the way in which they express a need for something.
Before yelling, ignoring, or bribing the child, try to get at the root of the problem. Sit
down and speak with the child calmly, and find out what it is that they need. If a child is
crying or frustrated, don't ignore or attempt to stop the natural flow of emotions.
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Suppressing emotions teaches a boy that it is not okay to feel. Instead, work with the
child to understand (and to help them understand) how they are feeling and what can be
done.
Tucker-Ladd (1996) stresses the importance of not allowing the child to be a
victim; that is, not allowing them to blame all their problems on external factors.
Enabling a child to be a victim creates a child who feels blameless, who feels unable to
do anything about the problem. Helping a child see what action can be taken or how the
situation could be corrected will create coping skills so necessary for developing healthier
attitudes towards stressful situations. As Tucker-Ladd (1996) reports, "criminals usually
have tales of wretched childhood and bad influences which account for their stealing,
attacking people, and killing others. Our resentment of our past glosses over our possible
failures in self-direction" (chapter seven).
Also, as was seen with Diana Baumrind's work, it is important that a more
authoritative type of parenting style is used. Again, individual situations may call for a
different style, but in general, it is important to keep communication lines open, place
limits on the child's behavior, and to allow some degree of independence.

When a child

is given a stable home life, like that associated with more authoritative parents, he/she
learns self-control, has set boundaries, and feels valued and cared about by the family.
This stability is associated with more success with peers, in school, and in adult life.
In Real Boys' Voices, William Pollack (2000) offers several suggestions as to how
to work with boys to allow them to be more expressive and reflective. First, and most
importantly, one must create a safe-zone. This safe-zone must be free from shame, for if
a boy does not feel valued or empathized with, he will not share what he is feeling. The
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authors of Raising Cain (1999) add that boys should have "permission to have an
internal life" (p. 241). Help them develop the skills necessary for understanding
themselves and communicating with others. But to do that, you must respect the boy,
take his perspective into account, and assume that he will have a full range of emotions.
This safe-zone must provide "a protected space," where "there is no pressure to perform,
no pressure to measure up, and no threat of judgment" (Kindlon & Thomas, 1999, p.
243).
This safe-zone must also feature an adult that is not already engaged in
something.

If the adult is busy--completing

checkbook-the

a project, paperwork, or balancing hislher

message is sent that what the boy is saying is not important. Take time

to give your undivided attention. Furthermore, if the adult is judgmental, the boy will
clam back up. Allow the boy to speak and encourage him to share whatever he needs to
share without judging his needs or pushing him back down.
It is important to listen to and believe a child. Nick, a twelve-year-old from a
small town in New England, tried to speak to his mother about bullies at the bus stop and
was met with disbelief. Instead oftrusting Nick's account of the incident, "she thought
she was solving the problem by calling one ofthe parents. And they said, "No, I haven't
noticed anything happen." That's because they were too busy ignoring everything and
talking to other parents and hadn't even observed it going on. So my mom thought I was
just making this up, to get attention" (Pollack, 2000, p. 120).
Next, one must always allow time. Boys, unlike girls, have been taught that it is
not okay to share feelings-especially

those that make them vulnerable (like fear or

sadness). They may feel embarrassed, guilty, or scared by what they are feeling and the
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need to speak about it. Giving a boy time to overcome these feelings and decide it is the
right time to come to you.
Besides not deciding for boys when to speak about a problem, it is also crucial
that adults not decide how the boy should express his feelings. Some boys need to move
when talking-they

need to be doing something, such as fishing, walking, completing a

project, etc. Pollack (2000) has found that by sharing time with a boy as he engages in
his favorite activity, boys often become much more willing to open up. Boys often feel
safe and confident during these activities, and therefore will not act as self-protective.
Other boys will want to write down their thoughts; for these boys, making sure that they
are not led to believe that writing is a "girl's activity" will allow them to truly open up
and express themselves.
As therapists, we know the deeper healing that "using
words" can accomplish: even in small, inarticulate doses,
talking about feelings releases emotional pressure and
weakens the grip of anger and hostility. If you can get a
boy talking, it raises his anger to the conscious level, and
once it becomes conscious, it loses some of its power. If
you can get a boy to figure out what he's mad about, then
he's in a position to begin to change the destructive pattern
of responses in his life." (Kindlon & Thompson, 1999, p.
238)
Mark Twain once stated "courage is the resistance to fear, mastery of fear-not
absence of fear." Make sure that boys understand that "emotional courage is courage,
and that courage and empathy are the sources of real strength in life" (Kindlon &
Thompson, 1999, p. 249). Unfortunately, outside ofthe study of emotional courage in
school-study
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of such images and opportunities in daily life for boys. Men, in particular, are rarely
celebrated for moral or emotional courage" (Kind Ion & Thompson, 1999, p. 250). If a
boy is afraid of appearing weak for having emotions, this lack of celebration of emotional
courage will just hold him back even further.
It is also important to model emotional closeness in males. This is often hardmany men live a life ofloneliness.

But boys will imitate what they see, so if what they

see is "emotional distance, guardedness, and coldness between men, they grow up to
emulate that behavior" (Kindlon & Thompson, 1999, p. 254). Boys need to be
encouraged to initiate friendship and assisted in maintaining those friendships.

"Too

often boys lack the resources and the will to resolve ... conflicts and preserve friendships"
(Kindlon & Thompson, 1999, p. 255).
Finally, teach boys that being a man is just a multifaceted as being a woman.
If our culture is, as Mary Pipher, the author of Reviving
Ophelia, says, toxic for girls because it teaches them that
there is only one definition of female beauty-and

if that

drives girls towards diets, eating disorders, and chronic low
self-esteem-then

we need to reexamine the messages we

send to girls. That has been the great achievement of the
last twenty-five years of research into the stress points in
the lives of girls. Boys suffer from a too-narrow definition
of masculinity, and it is time to reexamine that message
too. (Kindlon & Thompson, 1999, p. 257)
Not all boys are athletic, tall, handsome, successful with women, strong, stoic, or
whatever other traits are attached to masculinity.

And yet, the message we send out to

our boys is that those are the traits needed to be a man. That is the message they
internalize and force each other to obey.
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Again, it is hard to imagine society changing enough to help the boys of today
become more expressive and reflective. Unfortunately, schools often operate under the
ideologies of the culture-and

so society often dictates how situations are handled.

However, there are things that can be done in individual classrooms that will help boys
learn to understand themselves and others.
In 1993, Morton Deutsch suggested that to "prepare children to live in a peaceful
world," (as quoted in Tucker-Ladd, 1996, chapter seven), using cooperative learning
techniques can get children to interact with others and teach interdependence.

In 1961,

Sheriff and Hovland found that warring groups at a boy's camp became positively
interdependent when they were forced to work together to accomplish a goal. "Just as the
competition led to friction among equals, cooperative work led to positive feelings"
(Tucker-Ladd, 1996, chapter seven).
Research has found that many times the individuals who are aggressive lack the
skills to cope with frustration in any other way. Simply by searching the Internet,
teachers can find lesson plans or suggestions on how to teach conflict-resolution
techniques.

Educators can also work with students to develop positive ways of dealing

with intense emotions and stressful situations. When boys have coping skills, they can
lessen the amount of emotion that gets "stored up" and then explodes later.
Never before had it been so important for educators and the
students themselves to realize their full potential. Violence
and crime are common strands in the lives of many young
adolescents.

Such behaviors ripple and sometimes thunder

through schools and communities.

Educators have the

opportunity and responsibility to provide a safe, nurturing
environment that promotes success for each student and
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counters the violence prevalent outside of school.
Historically schools have provided success for those
students who fit within certain expectations and patterns.
This perception has to change. Educators need to become
"

active promoters of success and self-actualization, helping
all students find their own personal identity and brilliance.
This can be assisted by providing opportunities to listen to
and be influenced by student voices. (Mee, 1997, p. 83)

Yes, it is true that there are certain circumstances that make us mad. There are
certain actions others make that will anger us. Frustration can lead to anger and
aggression. Recent research has shown that watching violent behavior in sports, TV,
video games, and films can increase aggressive responses. Anthropologists R. G. Sipes
found that "societies that played the most combative, physically violent games also
engaged in the most warfare, concluding that far from serving as mutually exclusive
alternatives to each other, the two forms of violence only reinforced each other" (as cited
in Gilligan, 1996, p. 212). These situations being acted out by others can model and
encourage aggression and/or violence. Research has shown as well that "being
aggressive and mean towards someone who has angered us does make us feel better but
also makes us more inclined to hurt them even more later" (Tucker-Ladd, 1996, chapter
seven).
In the end, one must always consider the fact that there are reasons behind the
frustration, the willingness to engage in violent behavior, the aggressiveness of
retaliation.

Why is it that only the boys who play violent video games are violent?

Perhaps it could be that violent video games lead to violence-but

in my opinion it is

more likely that those boys who are already more aggressive are the ones who seek out
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violent video games or violent movies. If we can catch these boys during the early
adolescent years, teach them it is more then alright to find resources and react naturally to
life's events-then

perhaps a frustrating circumstance or person will be reacted to in a

healthier way. There is no clear cut solution, but for those who love boys and want to
help, there are ways to make sure that boys grow up to be strong, emotionally healthy
men.
Strong and healthy boys are made strong by acceptance and
affirmations of their humanity. We all have a chance to do
that every day, every time we are in the presence of a boy
and we have a chance to say to him, "I recognize you. You
are a boy-full

of life, full of dreams, full of feeling."

(Kindlon & Thompson, 1999, p. 258)
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I propose that boys in their early teen years (approximately 11-15 years of age)
are aggressive and/or violent because of a lack of knowledge of how to handle strong
emotion. As they enter into these years, boys are thrust into a world of new situations,
experiences and expectations. They must learn to accept their own physical and mental
developmental pace. It is crucial that they learn to cope with emotions such as shame,
sadness, embarrassment and guilt. They must learn to deal with rejection and failure.
And they must develop an awareness of the emotional state of others.
It is true that both male and female adolescents must develop these skills in order
to remain healthy and happy through the rest of their lives. Unfortunately for male
adolescents, society demands stoic and strong little men, not emotional boys looking for
love and acceptance. Aggressive behavior, poor social skills, or failing grades are most
commonly blamed on bad influences from mass media or poor role models, instead of a
need to express emotions or expose vulnerabilities.
Fear, frustration, and depression will cause problems in anyone's life, but for boys
these emotions usually remain misunderstood or ignored. The real root of the problem is
not addressed; perhaps the real problem is not even apparent to anyone. Many times it is
not until emotions boil over and explode into anger that anyone takes notice. Then an
external problem is blamed, almost as if it all can be "fixed."
Though society wants to find fault and "fix" the problem quickly, the truth is that
there are many components to consider and no one place to lay the blame. Urie
Bronfenbrenner's ecological theory of development addresses many of these underlying
components. Bronfenbrenner's theory consists of five environmental systems:
microsystem, mesosystem, macrosystem, and chronosystem, which explain how the
contexts in which a child develop influence his/her development (Santrock, 2001a, p. 49).
Though very environmentally based, Bronfenbrenner's theory does place the individual
in the center, signifying that the biology of the individual is an important aspect to
consider. That is, the biological makeup of each individual will determine his/her
reactions and interactions with each system.
As signs of stress, depression, and frustration become common in the classroom,
it becomes increasingly important to work with boys to develop their sense of emotional
awareness. While teasing and fistfights are not new additions to school, students with
guns and bomb threats are now entering the realm of education. Learning cannot take
place unless students feel safe and valued; aggression and violence do not have a place
within the school.
It has become crucial for educators to pay attention to the lives of students. Boys
acting out in school, bullying others, withdrawing from challenges they used to thrive on,
or becoming frustrated much too soon with daily tasks are crying for help. Boys who
must show off to prove themselves to peers are in need of direction from a caring adult.
Educators can work with students to create a safe environment. Educators can point their
students down a healthy path, but only if we are willing to look past the all too common
answers.
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